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Abstract 
 

The authors study the features of the influence of informational, territorial, institutional and economic 
factors on the availability of additional education for children in rural areas. The analysis is carried out 
based on the concept of factors as a driving force that can affect the availability of additional education; 
groups of factors are distinguished. Methods and research methods: focus group, questionnaires, interviews, 
and observation. Study sample - students, parents, and teachers at rural schools of five municipal districts 
of the Yaroslavl region. The study found that the main source of information about additional education for 
rural children and their parents is the teacher. The satisfaction of parents with the additional education of 
children is affected primarily by the territorial and institutional factor. Most respondents indicate the need 
to increase the number of organizations providing educational services in rural areas. The distance form of 
additional education is more in demand in children than in parents. It has been revealed that at present most 
of the programs of additional education are free, but a significant part of parents is ready to finance 
directions of additional education that are attractive and useful for children under certain conditions. The 
results of the stud, show the features of the influence of socio-economic factors on the organization of 
additional education in rural areas, the data can be taken into account in the management of rural 
educational organizations and the design of additional education for children. 
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1. Introduction 

Additional education of children in its various forms is an essential component of the continuing 

education system. It is important here to obtain an increment in the child’s social experience in the process 

of developing additional educational programs and implementing an individual educational program. This 

will give a feeling of social confidence, will contribute to successful adaptation to changing conditions, the 

formation of professional competence. 

2. Problem Statement 

The importance of further education and ensuring its accessibility in rural conditions is especially 

important, rural children can be realized to a large extent thanks to it (Baiborodova & Lushnikova, 2018). 

There are favorable conditions for this: the implementation of an individual-personal approach, close 

cooperation in the team, a flexible regime of the day. Additional education allows overcoming the problems 

and difficulties of a rural school: limited and monotonous communication, insufficiently high level of social 

and professional self-determination, a small number of opportunities for creative, intellectual, and social 

self-expression and self-affirmation (Erdyneeva et al., 2016). 

The availability of supplementary education in rural conditions depends on the type of settlement, 

structure, and composition of the population, living conditions, values and cultural traditions of residents, 

their style of relationship (Mudrik, 2005). Teachers solve problems associated with low transport mobility, 

a low level of autonomy, determination, adaptation, and socialization of children, which impede the 

building of an educational trajectory. There is a need for a special study of the problems of ensuring the 

accessibility of additional education for rural schoolchildren.  

3. Research Questions 

The problem of access to education, considering the influence of factors, has been partially 

developed at different levels of education (Curl et al., 2011; Roshchina, 2003; Seliverstova, 2005; Song, 

2016). The work of Bourdieu and Passeron (1970) and Coleman (Coleman, 1966), the relationship between 

the socio-economic status of students' families and their academic achievements is examined in several 

studies (Breen & Jonsson, 2005). The authors suggest that among the factors affecting the availability of 

additional education in rural areas, there are those that have a significant impact, and factors whose 

influence has a certain degree of assumption. For example, the institutional factor may be decisive in 

realizing the child’s desire to go swimming if there is no swimming pool in the educational institution 

(Niedzielski & Boschmann, 2014). 

We did not find separate works analyzing the impact of the rural lifestyle on the accessibility of 

additional education for children. In this regard, the authors pose the following research questions: 

3.1. What are the features of the additional education of rural schoolchildren? 

3.2. What is the influence of socio-economic factors on the accessibility of additional education in 

rural areas? 

 

http://dx.doi.org/
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3.3. How do rural children and their parents assess the accessibility of additional education? 

3.4. What conditions need to be created to ensure access to additional education for rural 

schoolchildren? 

4. Purpose of the Study 

The purpose of the study is to identify the features of the influence of informational, territorial, 

institutional and economic factors on the availability of additional education for children in rural areas.  

5. Research Methods 

In accordance with the purpose of the study, the following methods were used: 

 analysis of available theoretical materials on the topic, generalization, and systematization of 

ideas. 

 focus group, questionnaires, interviews, conversations, observations. 

 statistical processing and graphical interpretation of the research results. 

The study involved 333 respondents (156 children, 139 parents and 38 teachers) from rural schools 

in the Yaroslavl region. Educational organizations are different in terms of activity and structure and are 

most typical for rural areas: a full-time school, a school complex, a basic school, a small school, and a 

school with a preschool group. 

6. Findings 

We see the accessibility of additional education, as the right of the child to the possibility of 

continuing education in the amount necessary for them, at a convenient time and in a suitable form. 

Accessibility is ensured by the multi-level nature of educational programs (Baiborodova, 2018; Moskal & 

Schweisfurth, 2018). The concept of “access to further education” can be considered in connection with a 

social order for education; variability of educational services; accessibility factors (Zolotareva & Sinicin, 

2018), the number and quality of programs (Paez et al., 2012). In this paper, we examine the availability of 

additional education depending on the influence of factors. 

One of the requirements for organizing the activities of institutions is the openness and accessibility 

of its activities to the public. This suggests the possibility of obtaining complete, relevant, and objective 

information about the additional education of children. The information factor affects the decision to study 

additional general educational programs. 

All necessary information must be provided by the website of the educational organization. In 

practice, social networks, newspaper ads, open days, reporting concerts, performances, open master classes 

are used to inform in rural areas. Parents of rural schoolchildren (96.5%) say that most of them are informed 

by teachers in direct communication. Children list school, parents, relatives, friends, the Internet among the 

sources of information. The share of information received by parents and their children from each other is 

low (4.0% and 5.88%), this may indirectly indicate insufficient attention of parents to discussing the 

educational prospects of children. 

http://dx.doi.org/
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According to teachers, information received from other parents and students (33.34%), from school 

(30.76%) and the official website of the organization (12.82%) has a great degree of reliability for children 

and parents. The results obtained by the child during additional education are convincing for parents 

(12.82%). A reliable source of information for some parents (7.70%) is their own experience in 

complementary education, which is consistent with the assertion that parents who have been involved in 

additional education themselves also attract a child to learn additional programs (Mestnikova et al., 2016). 

According to teachers, 2.56% of parents trust information from their child. 

As we can see, rural children and parents receive most of the reliable information about additional 

education from school and from each other. Official sites are not critical in disseminating information, so 

it is probably worth reviewing the forms and methods of working with this resource.  

When receiving information about additional education, children and parents pay attention to some 

key points. Parents need information about the legal status of the organization, they are concerned about 

information about fees, prospects, and planned learning outcomes. For all respondents, the personal and 

professional qualities of the teacher who teaches according to additional programs are important. 

Schoolchildren are interested in the organization of training: time and place of employment, material, and 

technical support. They pay attention to other people's reviews and opinions. 

Territorial accessibility is associated with the geographical living conditions of children, distances, 

time spent on travel, travel expenses. Some territorial obstacles can be insurmountable, and it is almost 

impossible to satisfy the need for educational services. 

Most participants in the study note that children receive additional education in organizations located 

in the immediate vicinity of the students' place of residence. Parents and children mean classes based on 

comprehensive rural schools working in the complex, licensed for additional education.  

When determining territorial accessibility, parents considered it necessary to distinguish between a 

rural school as accessible to all children and specialized institutions of additional education, which 37.15% 

of parents consider inaccessible. Institutions that are not possible to attend because of remoteness were 

highlighted: music school, sports school. 

The problem of territorial accessibility of additional education can be solved with organized 

transport delivery. Parents generally expressed their consent to travel of children to other educational 

organizations, if accompanied by teachers, recommendations, clear interest, and abilities of the child. 

However, when considering the standards for the use of school buses, it was noted that this is not possible. 

There are examples of interaction when mobile educational centers come to the countryside to educate 

children in the practice of rural schools (Quantorium, planetarium). Sometimes parents take their children 

to classes with their own or public transport, older children drive on their own. Here, there is a coincidence 

of the child’s strong motivation for classes and support from the parents. In general, the problem of low 

transport mobility of rural residents remains. 

The problem of territorial accessibility can be removed by the distance form of additional education, 

but most respondents are skeptical of it. About half of the children and parents believe that distance learning 

is an inconvenient form that is difficult for perception, understanding and assimilation of material, there is 

no close contact with the teacher, there are types of activities that cannot be learned remotely. Arguments 

are given that there is no technical possibility, there are no specialists, there are age restrictions. However, 

http://dx.doi.org/


https://doi.org/10.15405/epsbs.2021.05.02.170 
Corresponding Author: Lyudmila Bayborodova 
Selection and peer-review under responsibility of the Organizing Committee of the conference  
eISSN: 2357-1330 
 

 1341 

a group of children (45.62%) decided that it is possible to try learning remotely, and some schoolchildren 

(3.50%) are already learning this way. Teachers (40.54%) noted that children have an interest in distance 

learning and there may be circumstances when a distance form of education is the only way to get not only 

additional, but also general education (for those living far from centers with health restrictions interested in 

a rare destination, under quarantine). 

The institutional factor is characterized by the number of organizations that can provide additional 

education, the variety of programs offered for development, the availability of conditions for admission to 

training. Most of the teachers (98.60%) and parents (92.85%) believe that there are not enough 

organizations of additional education in rural areas. Programs offered by schools are geographically 

accessible, but they will not satisfy the demand of children and parents. Parents add that if the institution is 

one, then the set of areas for training in it should be different, making it possible to choose classes according 

to interests. It is noted that you can deal with specialists, use the necessary equipment, and get better results 

in specialized institutions. Teachers believe that organizations of additional education will not be able to 

form full-fledged groups according to the standards, since schools that have licenses for additional 

education provide employment for children.  

Children, parents and teachers noted that there should be so many additional programs that everyone 

could attend (62.88% of respondents), interests were satisfied (61.85%), horizons were developed 

(17.52%), there was a choice of programs (10.3%), free time can be occupied (10.3%). Most educators 

(90.47%) believe that in rural areas, everyone is welcome to study additional programs without a 

competitive selection. It happens that the teachers themselves invite children to study. 

Children with different levels of educational needs (gifted, beginners, with disabilities, living in 

difficult living conditions) work together due to the small number of contingents in rural schools. Teachers 

carry out a differentiated approach in training, develop multilevel or individual additional educational 

programs. 

The economic factor is determined by the viability of local farms, the material and technical 

capabilities of educational organizations, and the welfare of residents. It is necessary to consider the 

availability of transport, the level of remuneration of specialists, the availability of high-tech 

communications. This factor is expressed in the ability to pay for tuition and travel of the child, equipping 

the workplace, purchasing supplies, and communication channel for distance learning for the family. It 

depends on the number of children in the family and the composition of the family. There are no available 

funds in single-parent and large families as a rule. However, parents (about 85%) are willing to pay for 

classes if they are interesting and useful to the child, useful in the future. Now, basically, all additional 

programs are free in the countryside, but there are more and more programs that require a fee in the system 

of additional education. Examples of paid programs that are already being mastered by children include 

robotics, vocal art (Zolotareva et al., 2018). 

Almost all teachers (96.40%) evaluate the material and technical base of organizations as 

insufficient, but there are separate programs, directions or schools that are very well and modernly 

equipped. It is necessary to pay attention to the creation of special programs for children with disabilities, 

gifted schoolchildren, and children in difficult conditions, providing free programs at the request of these 

children and their parents. The material resources of the organization significantly affect the choice of 

http://dx.doi.org/
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additional education programs by children and parents. Suggestions were repeatedly expressed on attracting 

specialists to additional education of children and the use of specialized modern equipment.  

In assessing the sufficiency of equipment for the organization of additional education, 75% of 

schoolchildren noted that everything was enough, and only 7.14% did not agree with it. Satisfaction with 

resources decreases as children grow older, high school students are more critical, point out deficiencies in 

equipment, lack of specialists. 

7. Conclusion 

The results of this and other studies (Magun & Engovatov, 2007) highlighted the desire of rural 

people to choose personally meaningful programs for additional education and to satisfy their life needs. 

The additional education of rural schoolchildren has its own peculiarities, due to the territorial and 

geographical location of most villages remote from institutions of additional education, transport mobility, 

information, communicative and technological competence of children and their parents, the social well-

being of families, and pedagogical support for additional education.  

Satisfaction with additional education in the countryside depends on the level of professional 

training of teachers, the number of specialized institutions, the variability of additional programs 

corresponding to the diverse interests and needs of students, financial affordability, and the material and 

technical equipment of institutions providing additional education services. In practice, the problem of 

access to additional education is solved individually, targeted, considering the conditions and capabilities 

of the child or small groups. It is worth considering various options for designing additional education for 

schoolchildren and forms of support for initiatives of families, children, and parents. 

Increasing the level of accessibility of additional education for rural schoolchildren is impossible 

without creating a single educational space in the rural territory. We can talk about the need to create an 

open, accessible to all territorial educational system (Mudrik & Tupicin, 1999), providing a choice of 

content and types of activities. 

Our results allow us to determine several conditions that must be met: 

 to provide information on additional education that is in demand by parents and children, using 

the potential for direct communication and modern communication technologies. 

 to develop the mobility of students, teachers, social partners. 

 to develop programs of additional education for group and individual, full-time, part-time, 

distance learning. 

 to form the subjective position of students, manifested in the comprehension of individual 

value orientations, the request for education and the design of an individual educational 

program. 
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