
 

 

The European Proceedings of 
Social and Behavioural Sciences  

EpSBS 
 

www.europeanproceedings.com e-ISSN: 2357-1330 
                                                                               

This is an Open Access article distributed under the terms of the Creative Commons Attribution-Noncommercial 4.0 
Unported License, permitting all non-commercial use, distribution, and reproduction in any medium, provided the original work is 
properly cited. 

DOI: 10.15405/epsbs.2020.12.03.16 
 

 

Joint Conference: 20th PCSF and 12th CSIS-2020   
20th conference Professional Culture of the Specialist of the Future 
12th conference Communicative Strategies of Information Society  

 
INTEGRATION OF PHYSICALLY CHALLENGED STUDENTS  

IN THE MODERN HIGHER EDUCATION SYSTEM  
 
 

Lyudmila Zh. Karavanova (a)*, Natalia L. Sokolova (b), Natalya V. Nikashina (c), Gleb N. 
Grigoryev (d)   

*Corresponding author 
 

(a) Institute of Foreign Languages of Peoples’ Friendship University of Russia (RUDN University), Miklukho- 
Maklaya Street, 7, Moscow, Russia, karavanova_lzh@rudn.university 

(b) Institute of Foreign Languages of Peoples’ Friendship University of Russia (RUDN University), Miklukho- 
Maklaya Street, 7, Moscow, Russia, sokolova-nl@rudn.university 

(с) Institute of Foreign Languages of Peoples’ Friendship University of Russia (RUDN University), Miklukho- 
Maklaya Street, 7, Moscow, Russia, nikashina_nv@rudn.university 

(d) Institute of Foreign Languages of Peoples’ Friendship University of Russia (RUDN University), Miklukho- 
Maklaya Street, 7, Moscow, Russia, 232193480@pfur.ru      

 
 
 

Abstract 
 

The integration of people with health limitations in society is the process of restoring the broken ties 
between them and society, which ensures their inclusion in the main areas of life (work, daily routine, 
rest, leisure). The main task facing our country is forming such an environment that contributes to the 
overall improvement of social climate and does not prevent persons with disabilities from living a full and 
happy life. Higher education, which is an integral aspect of integration for such people, is carried out in 
the specific sociocultural environment of the university, formed by three factors: students, teachers and 
administration. Each of these groups is characterized by its own perception of the problem due to the 
difference in role positions within the educational process. In this paper the authors compare the results of 
two relevant studies, conducted in 2009 and 2019 respectively. The factors considered are the contacts 
(family, friends, etc.) and the attitude to coeducation (from negative to positive) of physically challenged 
students. In the second aspect the changes are really drastic, which should be the result of the latest 
inclusive measures that followed the issuing and coming into force of the Federal Law “On the Education 
in the Russian Federation”. The integration of physically challenged students in the higher education 
system helps them to receive a profession, achieve success in life and career, perceive themselves as 
harmonious and useful individuals.     
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1. Introduction 

The highest mission of modern education is to form the fundamental values that would enrich and 

develop the human personality (Astashev et al., 2014; “Inclusion of Students…”, 2007; Nigmatov et al., 

2014; Samokhin et al., 2016; Winter & O’Raw, 2010). Nowadays only a small part of people with 

disabilities can receive higher education, find work, create a family, fulfill their personal potential. 

However, there are outstanding individuals who, even despite their disability, were able to achieve high 

results – and some of them even changed the world. The graphic examples are Franklin Roosevelt, the US 

president who overcame the Great Depression in his state and established fruitful relations with the Soviet 

Union, and Stephen Hawking, a great researcher in the field of quantum mechanics, theoretical physics 

and space. At school the future Nobel laureate was practically the first from the end, but after entering 

Oxford University he began to solve the most complex problems with lightning speed and impressed 

everyone with the abstractness of his intellect. Outstanding results were also achieved by Peter Dinklage 

(famous actor), Sylvester Stallone (prominent actor and film director), Nicholas Vujicic (president of a 

charitable organization), etc.     

 

2. Problem Statement 

The personality of a student with disabilities in the higher education system is determined by the 

existing problems of adaptation to the educational process (Boginskaya, 2016; Mukhametzyanova & 

Bogovarova, 2015; Samokhin et al., 2017; Studenty-invalidy, 2010; Zhang et al., 2018). There are about 

13 million people with disabilities in the Russian Federation, of which 20% are youth. Article 26 of the 

European Charter guarantees the right of physically challenged persons to “independence, social and 

occupational integration and participation in the life of the community” (European Parliament, 2012). The 

Russian government does not ignore the problem of integrating this population group, which is reflected 

in the Federal Law No. 181-FZ “On the Social Protection of Persons with Disabilities in the Russian 

Federation” and its practical implementation – providing the target audience with the unhindered access 

to the objects of social, engineering and transport infrastructures, creating a barrier-free environment 

(Simatova et al., 2017; The State Duma, 1995). 

The integration of people with health limitations in society is the process of restoring the broken 

ties between them and society, which ensures their inclusion in the main areas of life (work, daily routine, 

rest, leisure). The main task facing our country is forming such an environment that contributes to the 

overall improvement of social climate and does not prevent people with disabilities from living a full and 

happy life. 

    

3. Research Questions 

According to foreign and domestic authors (Artyushenko, 2010; Kusimo & Chidozie, 2019; 

Merola et al., 2019; Minazova, 2019; Shaidulina et al., 2015), integration includes the conditions under 

which a student with disabilities actively interacts with other students in all spheres of life (academic, 

leisure, social). However, integration commonly occurs only at the level of educational activity, i.e. 

intensive interaction between students with health limitations and other students is established and 
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implemented only within the educational process. As for leisure and social activities, the needs of 

physically challenged people are not considered to the right degree. 
 

3.1. The role of physically challenged people’s behaviour in their own integration 

It should not be forgotten that integration depends on physically challenged students themselves. It 

may fail if they are not communicative, do not interact with their groupmates in the classroom and 

beyond it. An obstacle to the integration of students with disabilities is the speculative position they 

sometimes use, when they seek some kind of allowance, lowering the demands on themselves on the part 

of teachers, peers and society in general. 
 

3.2. Integration of physically challenged people within higher education 

Higher education for persons with disabilities is an integral aspect of integration. Higher education 

is carried out in the specific sociocultural environment of the university, formed by three factors: students, 

teachers and administration. Each of these groups is characterized by its own perception of the problem 

due to the difference in role positions within the educational process. 

 

4. Purpose of the Study 

The integration process is problematic due to the difficulties in the relationship of physically 

challenged people with others. These are unproductive and offensive emotional reactions of healthy 

people to persons with health limitations (awkwardness, tactless curiosity and even sometimes ridicule), 

on the one hand, and their negative emotions (excessive self-pity, expectation of hyper-custody, hostile 

attitude towards others), on the other hand. The relationship between people with disabilities and healthy 

ones implies their responsibility for this relationship, awareness of equal rights and opportunities for their 

implementation. Therefore, the interaction between these two major groups is a leading factor in social 

integration, and its most important condition is introducing the idea of equal rights and opportunities into 

the public consciousness, which is the purpose of our study. 

  
5. Research Methods 

The survey of students and teachers was aimed at comparing its results with the data obtained in 

2009, when the study invloved 34 students (including 5 with disabilities) and 5 teachers of the 

Psychology Department of Tver State University (Karavanova, 2009). In 2019 the research embraced a 

similar number of participants: 32 students (including 4 with disabilities) and 6 teachers. The factors 

considered were the contacts (family, friends, etc.) and the attitude (from negative to positive) of the 

physically challenged individuals to coeducation with the healthy peers. A small number of participants is 

due to the preliminary character of the survey. In the successive research it is planned to enlarge the 

sample, along with the quantity of educational institutions and populated places (cities and towns). 

 

 

 

 

http://dx.doi.org/


https://doi.org/10.15405/epsbs.2020.12.03.16 
Corresponding Author: Lyudmila Zh. Karavanova 
Selection and peer-review under responsibility of the Organizing Committee of the conference  
eISSN: 2357-1330 
 

 164 

6. Findings 

6.1. Comparing the results of two relative studies 

The contacts of the physically challenged students (2009) were mainly limited by their family 

(60%), friends (25%) and less often with others (15%). The contacts of the physically challenged students 

(2019) were mainly limited by their family (55%), friends (24%) and less often with others (21%) (see 

Figure 01). 

 

 
Figure 01.  The contacts of the physically challenged students 

 
The key communication groups are the same, but the percentage ratio is slightly different. 

Therefore, the students with disabilities began to communicate more with their groupmates in the 

contemporary higher education context. 

60 % of students with disabilities (2009) spoke negatively about coeducation with healthy 

students, while 20% had a positive opinion and 20 % expressed some doubt. 15 % of students with 

disabilities (2019) spoke negatively about coeducation with healthy students, while 55% spoke positively 

and 30 % expressed some doubt (see Figure 02). 

 

 
Figure 02.  The attitude of the physically challenged students to coeducation with the healthy peers 
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In this aspect, as we can see, the changes are really drastic. This mental breakthrough should be 

the result of the latest inclusive measures which followed the issuing and coming into force of the Federal 

Law “On the Education in the Russian Federation” (The State Duma, 2012).   

The reasons for this attitude among the students with disabilities (2009) are fear (55%), 

apprehension of being offended (15%), uncertainty (10%), unwillingness to be pitied (10%) and wish to 

study together (10%). The reasons for this attitude among students disabilities (2019) are fear (30%), 

apprehension of being offended (20%), uncertainty (15%), unwillingness to be pitied (15%) and wish to 

study together (30 %) (Figure 03). 

 

 
Figure 03.  The reasons for the attitude to coeducation with the healthy peers 

 

6.2. Deductions on the obtained results 

Working with a physically challenged student should begin from the first days of his/her 

admission to the university, which is going to be the most difficult period for the person. Since the higher 

education is very different from the secondary one, it is important to obtain complete information about a 

student with a disability (about his/her health, abilities and psychological condition). 

Each physically challenged newcomer needs to be “assigned” to a healthy groupmate, who will 

help him/her in preparing for classes and solving other issues. This support should continue throughout 

the learning process. 

Extracurricular activities are also important in the adaptation of students with health limitations. In 

this context we should remember about Nicholas Vujicic. Having no arms and legs because of the rare 

genetic disease, ten-year-old Nick even tried to drown himself in the bathroom. The child’s life changed 

after his mother read him an article about a seriously ill person who tried to inspire everyone (Vujicic, 

2010). Watching films, reading humanistic books deeply affects the person’s psychology, shapes his/her 

consciousness. 

The success of the educational integration of people with disabilities depends largely on the 

correspondence between the individual’s potential capabilities and the higher education being received. 

Accessibility of education is possible due to: 

 forming a positive attitude towards people with health limitations; 
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 implementing equal conditions for higher education provided by regulatory legislation; 

 ensuring unhindered access to the social infrastructure of the university; 

 introducing advanced information and communication technologies in the educational process; 

 creating conditions for cooperation between healthy students and those with disabilities, 

between students and teachers; 

 providing comfortable educational environment (friendliness and support; personal security 

and confidence in appropriate attitude from others; positive emotional well-being). 

 

The integration success is determined by activeness, positivity and meaningfulness of the 

interaction between all its subjects. The productivity of this interaction, in its turn, depends on the level of 

the students’ preparedness. 

First of all, the society needs targeted psychological and pedagogical work aimed at forming an 

adequate attitude to a student with disabilities from his/her social environment (healthy peers, teachers, 

university administration) and preparing the person to perform social functions through interaction in the 

fields of implementing educational programmes and organizing positive interaction. 
   

7. Conclusion 

Physically challenged students should receive timely adequate assistance in the process of training. 

Nowadays the creation of optimal educational conditions mainly depends on the efforts of the family, on 

the initiative of groupmates, faculty and university administration. 

The availability of high-quality higher education is reduced by the fact that many students with 

disabilities do not use telephones, computers and rehabilitation services. 

Integration plays an important role in the personal growth of healthy students who study together 

with physically challenged ones. In their turn, students with disabilities receive extensive social 

experience within the integrative environment. 

Most universities do not provide any retraining or advanced training programmes for teachers 

working with physically challenged students, but the teacher ought to consider these issues.   

Peculiar attention should be paid to preventing and eliminating any signs of discrimination against 

persons with disabilities. For this, higher education institutions must provide such students with 

psychological and pedagogical support provided at special centres.  

It is morally crucial to create the theoretical and methodological foundations for the development 

of the effective system of psychological and pedagogical support for university students with health 

limitations. 

Therefore, the integration of physically challenged students in the higher education system is 

creating the optimal conditions for social development and adaptation of these people, helping them to 

receive a profession, fulfill themselves, achieve success in life and career, perceive themselves as 

harmonious and useful individuals, an integral part of society. 
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