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Abstract

The approach in students’ assessment is and has to be considered one of the most important elements in
the entire university educational process. The results that they achieve have a fundamental effect on the
development and acquisition of some skills that are necessary in their future careers. The purpose of our
research is to investigate some of the most important elements of assessment as seen by students before
the exam session. The method of investigating the matter of assessment is the survey, conducted using the
questionnaire as a tool. The sample of subjects consists of three hundred and sixty students from the
University "1 Decembrie 1918" in Alba Iulia, second year of study. Among the indicators presented in the
questionnaire we find: the forms of examination, the way in which the students rate the examination
during the semester, what content should the exam tasks have, to what extent did the exam tasks require
them to think logically, what expectations they have on the requirement of an exam, how important
collaboration with other colleagues is in preparing and taking an exam and others. The conclusions are
elaborated based on the statistical analysis and confirm the presence of some unique elements: the
diversification of the assessment strategies, the importance of collaboration before taking an exam,

respectively aspects regarding the forms of assessment.
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1. Introduction

In the specialized literature the field of evaluation permiates the multitude of levels and contexts of
the educational and training structure through which: te assessment of scientific research is carried out,
practices are examined, inspections are carried out, discussions are prepared as well as methodological
guidelines on evaluation and various reports. All of these issues are accompanied by questions about the
direction of the evaluative intervention. Many specialists make various observations about the credibility,
authenticity and social value of the results obtained from the evaluation process (Figari & Lopez, 2012).

Assessment is the complex act of collecting a set of relevant, valid and reliable information about
the relevance and value of processes, performance, skills, educational or didactic behavior and
examination of the adequacy between this set of information and a set of criteria established in
accordance with the objectives pursued and fixed in advance. Evaluation involves the implementation of
evaluative processes, is carried out in accordance with specific evaluative strategies and by means of
appropriate methods, techniques and tools (Bocos, 2016, p. 127).

Evaluation includes the activities carried out by the teacher and/or their students by presenting the
information that can then be used in modifying the activities involving the teaching process, respectively
the learning process (Black & Wiliam, 1998).

Evaluation has a qualitative aspect, but also a quantitative one by which one can observe the
variety of the entire evaluation action which involves both a qualitative assessment and a measurement in
order to make decisions (Roman, 2014).

Evaluation is designed for obtaining better decisions, gives the utmost importance to the
development of value judgments and at the same time gives a significant role to the educational function

of the evaluation (Teican, 2019).

2. Problem Statement

Student assessment should be regarded as one of the most important elements in the entire
university educational process. The results obtained by the students have effects on their development and
on the acquisition of certain skills, skills that are necessary for their future career and also for the active
integration into social life.

The study includes a series of information referring to the length of the exam session collected
from students. This information relates to the forms of examination, how they judge the examination
during the semester, what content the exam subjects should have, to what extent did the exam subjects
request their logical thinking, what expectations they have about the demands of an exam, how important

it is to work with other colleagues in preparing and taking an exam.

3. Research Questions

The questions of this research raised the following aspects: the forms of examination suitable for
the field that each student follows; the forms of examination used so far in the field they follow; how

students judge the examination during the semester; what should be included in the subjects of the oral,
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written and multiple choice exams; to what extent did the subjects of the exam require their logical
thinking up to this point; what are the students’ expectations regarding the requirement of an exam; how
important it is to collaborate with other colleagues in preparing for an exam; how important it is to
collaborate with other colleagues in taking an exam; what are the situations that benefit students the most
during an exam; how do they judge the idea of certain professors about proposing exams with all the

sources of information at hand and which also include requirements that involve logical thinking.
4. Purpose of the Study

The purpose of our research is to investigate some of the most important elements related to

assessment as seen by students before the exam session.
5. Research Methods

During our research, the method of investigating the matter of evaluation was the survey method,

conducted using the questionnaire as a tool (Bhandari, 2021).
6. Findings

The sample included three hundred and sixty students from “1 Decembrie 1918 University of
Alba Iulia, the second year of study, and after the research we were able to identify the following results.

The first question of the questionnaire refers to the appropriate examination forms for the field that
each student follows (figure 1). As we can see, 38% of students prefer the essay or practical work
prepared before the exam, 28% prefer the written paper during the exam, 26% of students prefer the

multiple choice exam, and 8% of them opt for the oral exam.

Which of the examination forms do you believe is the most suitable for your
field?

m Oral examination

® A written paper for the exam

m Essay or project assignment written before
the exam
Multiple choice test

m Another form of examination

m [ do not know/I do not answer

m If you previously chose ,Another form of
examination”, say which one

Figure 1. The appropriate examination forms for different fields
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The second question brings into question the forms of examination that have been used so far in
the specialization that the student is pursuing (figure 2). The results here were as follows: 60% of students
chose as a variant the written paper during the exam, 17% essay or practical work prepared before the

exam, 12% multiple choice test, and 11% chose the oral exam.

Which form of examination was predominant in your field up until
now?

m Oral examination

m A written paper for the exam

w Essay or project assignment written
before the exam

w Multiple choice test

m Another form of examination

m I do not know/T do not answer

Figure 2. The forms of assessment during the exam session

The third question discusses the way in which students judge the examination during the semester
(figure 3). Here the results were as follows: 64% responded that it was needed in all disciplines, 24% that
it was only required in the case of the more difficult disciplines, and 12% replied that it was not

necessary.

How would you assess the examination throughout the semester?

m Unnecessary
m Necessary at all subjects

m Necessary only at the more difficult
subjects

Figure 3. Assessing the examination throughout the semester

To the fourth question, about which subjects should be included in oral, written and in the form of
a multiple choice test (figure 4), 84% of the students replied that a selection of the taught material should
be included, 14% the entire taught material, and 2% went for all taught material and the bibliography.
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What should be included in oral exams, which come as multiple choice
tests?

m A selection from the covered subjects

u The entire covered subjects

u The entire covered subjects and
bibliography

Figure 4. The content of the exam subjects

The fifth question refers to how much logical thinking was required in the course of solving the
exam subjects (figure 5). Here the percentages were as follows: 74% chose the answer option to a large
extent, 20% to a small extent, and for 6% of the students the answer offered was that they were never

asked for logical thinking, they just reproduced the information they had learned.

To what extent did the exam subjects require your logical thinking up
until now?

mTo alarge extent
m To a small extent

w They never required my logic, I just
reproduced what I learned

Figure 5. Logical thinking

The sixth question refers to the expectations students have about the requirement of an exam
(figure 6). Here the results are as follows: 59% of students expect less demand from teachers, 34% expect

maximum demand, and 7% expect maximum leniency.
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What are your expectations regarding the demands of an exam?

m | expect maximum demands
u [ expect less demands
u [ expect maximum leniency

I do not know/I do not answer

Figure 6. Students’ expectations regarding the demands of an exam

In question seven, we brought to discussion how important it is to work with other colleagues in
the preparation of an exam (figure 7). The results were as follows: 66% of students said it was very
important, 32% said it was less important, and 2% of them chose as a response that it was not important at
all.

How important is students’ collaboration in preparation for an exam?

m Very important
= Less important
= Not at all important

I do not know/I do not answer

Figure 7. Collaborating with the other students in preparation for an exam

The eighth question presents how important it is to work with other colleagues in taking an exam
(figure 8). Here there is a tie for two of the answer options, 39% of the students said it was very important
and the same percentage came out in another variant that said it was less important. 22% of students said

that this collaboration is not important at all.

547



https://doi.org/10.15405/epes.23056.49

Corresponding Author: Maria Iulia Felea

Selection and peer-review under responsibility of the Organizing Committee of the conference
eISSN: 2672-815X

How important is collaborating with colleagues in taking an exam?

m Very important
w Less important
w Not at all important

w 1do not know/1 do not answer

Figure 8. Collaborating with the other students in taking an exam

The penultimate question concerned the situations that students think benefit them the most in an
exam (figure 9). Here the answers were varied and the following proportions resulted: 65% opted to retain
the main ideas that will be developed in the exam, 21% opted for an essay or a practical work, 9% opted
for an essay or a practical work together with other colleagues, 4% opted for memorizing the answers to a
multiple choice test, and 1% opted for memorizing and reproducing word for word the information they

learned.

‘Which of the following situations would favour you the most in an exam?

= To memorize and reproduce what you have
leamed word by word

u To remember the main ideas and expand upon
them in the exam

= To memorize the answers in a multiple
choice test

u To prepare an essay or a project assignment
by yourself

m To prepare an essay or a project assignment
with other colleagues

= Another situation

=1 do not know/I do not answer

m If you answered ,,Another situation” to the
previous g i state which si you
have in mind

Figure 9. Situations that benefit students in an exam

The last question concerns how students assess the idea of teachers proposing exams in which
students can use all sources of information and which include requirements for solving tasks with the
involvement of logical thinking (figure 10). The percentages for this last question are: 82% of students
said it was a very good idea, 13% said it was a less good idea, 3% hesitated to give us a clear answer, and

2% said it was an inappropriate idea.
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How do you assess some professors’ idea of taking exams with all the sources
of information available and requirements (questions) that involve logical
thinking?

m It is a very good idea
wm It is not a good idea
w It is a bad idea

I do not know/1 do not answer

Figure 10. Exams where students can use any source of information which include solving tasks using
logical thinking

7. Conclusion

The conclusions are drawn based on a statistic analysis and confirm the presence of some unique
elements.

We were able to observe in the research that I conducted interesting aspects regarding the period
of the students’ exam session. We have found that it is important to take into account the diversification
of assessment strategies, that students prefer a certain way of examination, especially the practical one,
and that there is a way in which they want to conduct themselves a research on a particular topic, we have
also been able to identify the forms of examination that our students have taken part in so far.
Furthermore, we could understand what they would like to be covered by the subjects of their exams, if
they are asked for their logical thinking within them, whether it is important to collaborate with other
colleagues in the preparation and taking of an exam, and also what are the situations that benefit them

during an exam.
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