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Abstract

Over the last five years, we have witnessed a fascinating social phenomenon in which children from
various cultures create authentic, "home-made, amateur dance tutorial videos" (HAD-TV). This paper
describes an analysis of qualitative research aimed to identify and describe teaching strategies applied by
children in 20 HAD-TV retrieved from YouTube. The videos are less than six minutes and are
heterogenic with respect to gender (girls, boys), culture (American, Israeli), and type of movement
(separate, sequential). Data analysis was based on an ethno-visual model and a neutral lexicon of an
analytical model. The analysis yielded two major categories (doing and saying “what”/”how” to do) and
four sub-categories: “doing what to do” (e.g., demonstration for imitation), “saying what to do” (e.g.,
onomatopoeia), “doing how to do it” (e.g., self-touch), and “saying how to do it” (e.g., instructions for
complex movements that may involve multiple actions and body parts). Findings show that children learn
and teach mainly through demonstration and imitation and intuitively know how to produce using the
same teaching strategies taught in formal dance teaching institutions. These findings can illuminate the
process of meaningful learning whereby independent learners can become helpful teachers by providing
insights on effective learning. The findings may contribute to the enrichment and accuracy of teaching

strategies in non-formal settings in various areas beyond dance education.
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1. Introduction

A fascinating social phenomenon has been occurring over the past five years in which children
from various cultures independently learn, perform, and teach dance movements through the creation of
authentic “home-made, amateur dance tutorial videos” (HAD-TV). Thus, alongside official dance classes
taught at schools (or dance studios), an independent, self-produced, and updated digital, virtual teaching-
learning zone in which children are actively involved is developing. The children's teaching-learning
process is natural, spontaneous, and non-institutional (i.e., non-formal learning), but it is not accidental
and is conducted according to planned, organized patterns of formal teaching strategies of which the
children are fully aware, as demonstrated by their planned, organized, and initiated actions when
uploading videos to the web. This paper focuses on these natural, non-formal independent teaching

strategies and analyzes the children’s perceptions of how learning occurs and thus how to teach.

1.1. Non-formal independent teaching-learning

Dance education can be classified as either formal or non-formal, independent teaching-learning.
Independent learning may be defined as learning not accompanied by additional guidance and which
requires curiosity and the ability to choose, plan, and execute, accompanied by constant self-evaluation
and improvement (Morgenshtern et al., 2019). Non-formal learning is a significant part of our learning
experience because formal education is no longer the source of most learning (Siemens, 2005).
Independent learning in the technological age is done through social media such as YouTube videos. This
trend is motivating students to create content for the media themselves, leading to the phenomenon where

most learning occurs via a variety of alternate ways and which include HAD-TV.

1.2. Teaching-learning strategies in dance: acts of imitation

Demonstration and imitation are predominant actions in formal dance classes. A 2005-2006 field
study on dance education described the complexity and diversity involved in the traditional
“demonstration-reproduction” pedagogical relationship and examined the role of modelling behavior in
the dance teaching context (Harbonnier-Topin & Barbier, 2012). The study defined four ways that
teaching through imitation occurs: (1) “doing what to do” — accurately demonstrating the body’s
movements as they are supposed to be performed in time and space; (2) “saying what to do” — verbally
describing the movement; (3) “doing how to do it” — physically emphasizing the way the movement
should be performed; and (4) “saying how to do it” — providing procedural information. Teaching-
learning through imitation also includes many verbal (or the like) components relating to rhythm, the
body and its position in space, action words, concepts, specific dance terminology, directions, and more.

Teaching-learning dance by imitation is controversial. Supporting viewpoints claim that it
provides a pattern of learning that involves analog and spatial abilities and encourages a complex,
continual process of careful observation of the dance being studied and/or simultaneous performance with
the movement and is not just a rigid copy of the movement (see, e.g., Stevens et al., 2003). On the other
hand, others claim that learning through imitation does not engage significant thought processes and that

it is a passive learning process that can lead to a state of dependence, alienation, submission, lack of
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integration, and lack of personal connection on the part of the learner (Sims & Erwin, 2012; Lefebvre,

1998).
1.3. The new media

The new media — the learning environment in which the current paper is conducted — enables
dissemination of ideas, content, and creations (Henning-Thurau et al., 2010) and allows anyone to be both
communications consumer and manufacturer (Gillmor, 2009). Since anyone can be involved, it can be
seen as a space of communication democratization. The media has become a stage or social platform, and
participants are at the center of the action. Its availability also affects children's life and leisure culture.

An international research project entitled “Transmedia Literacy in the New Media
Ecology”' examined how the younger generations use the media outside of schools and how they acquire
transmedia literacy, skills, practices, values, and learning strategies in such informal learning settings. It
detected a broad spectrum of situations, skills, strategies, content production, sharing, consumption
processes, and alternative media uses and found that YouTube is the main media platform for many teens
(Scolari et al., 2019). YouTube is the internet environment used in this study.

The high popularity of video-sharing content communities such as YouTube makes them an
attractive communication channel for self-presentation and self-disclosure (Lev On & Cole, 2014).
Original “home-made amateur videos” are short, raw, and simple” (O'Brien & Fitzgerald, 2006) and are
often posted online without any (professional) editing or other intervention. Hence, the new media

enables literacy, integral learning, peer learning, and self-learning.
2. Problem Statement

=  HAD-TV on social media is a relatively new development.

= HAD-TV on social media offers a rich source of potentially meaningful teaching strategies.

= There seems as yet to be no systematic investigation of HAD-TV and associated teaching
strategies, and empirical data of this phenomenon is scarce.

= Therefore, this study was conducted with the aim of examining the teaching strategies.
3. Research Questions
What teaching strategies are applied by children in dance tutorial videos on social media?

4. Purpose of the Study

The study aims to identify and describe teaching strategies applied by children in dance tutorial
videos on social media. Some of the strategies were pre-defined based on research by Harbonnier-Topin
and Barbier (2012) and the professional experience of the researcher. Some strategies emerged from the

analysis of the data collected in this study.

! The study involved eight countries (Australia, Colombia, Finland, Italy, Portugal, Spain, the United Kingdom, and Uruguay) and
more than 30 researchers,
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5. Research Methods

Methodology was qualitative in approach, in which the study is meant to explore and understand
the meaning that individuals or groups ascribe to a social or human problem and where data analysis
proceeds inductively from particulars to general themes with the researcher interpreting the meaning of
the data (Creswell & Plano Clark, 2018). The research field comprised visual materials (HAD-TV) on the
web (YouTube). The corpus of data comprised 20 dance-tutorial videos retrieved from the media that
were produced by children and that had been identified as using teaching strategies applied by the
children. Selection criteria included video length (up to six minutes), equal representation for boys and

girls, culture (American, Israeli), and type of movement (separate, sequential).
5.1. Analyzing the videos

The data was analyzed in three phases. Phase 1 aimed to produce a detailed verbal description of
the explanations and performances used in the dance tutorial videos. Phase 2 aimed to identify and extract
strategies used by carefully rereading the descriptions. An ethno-visual qualitative analysis model was
applied in these two phases that enables interpretation and analysis of any visual image, including photos
and videos, according to four components: production, content, circulation, and audience (Rose, 2016).
According to Rose, focusing on one component constitutes critical visual analysis, therefore only one
component must be selected for analysis. Thus, this study focuses on analyzing the content component.

Phase 3 involved organizing the strategies identified by explaining how the children used them in
the videos. This was done by applying a neutral lexicon of an analytical model developed by Harbonnier-
Topin and Barbier (2012). Two main categories (noted above and below) matched this model. Further
analysis found that each main category had two sub-categories, each with a number of strategies. After
organizing the strategies according to the three levels (main category, sub-category, specific strategy), a

description of how each strategy was used was determined.
5.2. Ethical consideration

The principle of informed consent is a cornerstone of ethical research conduct and in general,
children involved in studies are considered to be disadvantaged populations who need protection because
of their young age (Shperling, 2016; Buchanan & Zimmer, 2013). However, no informed consent was

required in the current study since the videos are part of the public network and media database.
6. Findings

In total, thirty teaching strategies were identified which, when categorized, could be divided into
two major categories: “Doing and saying what to do” and “Doing and saying Zow to do it.” The former
refers to teaching strategies that present what the movements are (with or without verbal
accompaniment); the latter refers to teaching strategies that use various ways to explain sow to perform
the movements. These categories were further divided into four sub-categories depending on whether the

strategy was physical (doing) or verbal (saying).
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Table 1 lists all the strategies divided into their sub-category. The first sub-category, “doing what

to do,” includes only one teaching strategy, demonstration, but this is the principal way of teaching dance

movements in children’s HAD-TV. The second sub-category, “saying what to do,” includes seven

teaching strategies that involved verbally describing the movements as they were being done. The third

sub-category, “doing how to do it,” includes fifteen strategies for emphasizing the ways the movements

should be done; and the fourth sub-category, “saying how to do it,” includes seven teaching strategies for

verbally explaining how to perform the movements and referred to the relationship between the different

types of movements.

Table 1. Teaching strategies applied by children in dance tutorial videos on the media

Doing and saying what to do

Sub .
Teaching strategy
category
Doing
what to Demonstration
do
Saying Musical count
what to )
Action verb
do
Onomatopoeia
Metaphor
Singing and
recitation
Body part
Space terms
Sub .
) Teaching strategy
categories
Doing
how to do .
it Repetition

Breaking down
Instruction in
sections
Pantomime and
mimicking
Slowing down/
accelerating
Remaining in
position
Patterns of
sequences

Linear instruction

Providing a
challenge

Explanation and examples

Presentation of movements for imitation purpose.

Counting rhythm or sequence of movements (1, 2, 3, & 4; position 1, 2).
Saying action verbs when demonstrating movements (cross, switch, clap,
tap).

Using words whose sound resembles what they signify (tam-tam, boom,
bing).

Using metaphors reminiscent of movement (plane, drum).

Performing movements accompanied by singing or recitation song lyrics.

Saying names of the body parts participating in the movement (arms, legs).
Using terms of space in the performance of movements (up, forward, left).
Doing and saying how to do it

Explanation and examples

Repeating demonstration of movement several times.

Dividing movements into several sub-movements or positions.

Teaching each part on its own.

Presenting literal meaning of something in its functional form and comically.

Slowing down movements so they can be followed/accelerating to show the
skill aimed for.

Staying in the movements positions to give time for imitation.

Breaking down the movements and showing the format of movement
sequences.
Teaching each movement by relying on a previous movement and expanding
it.
Setting up a challenge such as performing the movement at high speed.

Teaching strategies applied by children in dance tutorial videos on the media (continued)

Doing and saying how to do (continued)
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Sub Teaching .
Explanation and examples
category strategy
Right way/ Teaching the right movements by showing what a wrong movement looks
wrong way like.
Performance . . S
. Suggesting alternatives for facilitating the movement.
alternatives
Self-touch To illustrate by touching the body part in which the movement occurs.
. Tmages Using images to illustrate how to do the movement (breaking the leg; like
Doing how you're throwing something up).
o (.10 t IndeP end.ent Giving learners time for self-practice of the movements.
(continued) practice time
Gestures Using cultural-conventions gestures (using the thumbs up or okay gesture as
a sign that everything is fine in the movements' explanations).
Savi Listening Listening to the music to understand the rhythm of the movements.
hox?/ytlcr)lio Movement Reference to relationships between action verbs, body parts, and time terms
it quality (keep hands straight).
Teaching method  Reference to action descriptions and relationships of body parts/time terms.
explanation (e.g. doing it four times, leg-towing).
Movement Using words or phrases that refer to imitating the movement (that, hold both
imitation hands like I do).
Sharing

Using ethical values messages to motivate (the connection between practice

messages and
& and success).

experiences
Advanced Advanced preparation of what to be studied (Now we're going to repeat the
preparation whole process going the other way).

Using a count or specific lyric from the song that illustrates the movement's

Timing cues .
timing.

Following is a detailed analysis breakdown of one of the teaching strategies: slowing down and
accelerating movements. (Note: these were usually done “in real time” during filming, but sometimes
they were done during the editing process.) In other words, the movements are demonstrated at different
speeds depending on the purpose. Sometimes they are slowed down so that the viewer can easily follow
the movement; sometimes the movement is done faster to demonstrate how the movement, when
perfected, should look or to show the skill that can be achieved. There are some HAD-TV where slowing
down is the only strategy used. For example, Pintelz (Video 1) uses this strategy in every movement she
teaches and Harry Flood (Video 3) slows down at each phase and adds a verbal explanation. In other
videos, the children use both strategies in the teaching process: for example, Betsy Gin (Video 2) first
demonstrates the sequence slowly while teaching the movements and then accelerates her presentation to
show the entire sequence. Jasmine (Video 5) begins by performing a movement slowly, thus allowing the
viewer to follow easily, later accelerating to allow building the correct skills. Go Boy (Video 9) also first
performs the individual movements of a sequence slowly (while explaining every movement) and then
accelerating. At the end, he first performs the whole sequence slowly in order to revise the movements
and then performs them quickly to demonstrate how the final results look. Noam Amram (Video 10)
starts with a quick demonstration of the whole movement, but then teaches it by starting slowly and then
accelerating the movements until reaching the proper rate of performance. Amy (Video 11), Avi (Video
13), Alik (Video 14), Ella (Video 16), Shahaf (Video 17), Tal (Video 18), and Abigail (video 20) all teach

the individual movements slowly, but when they perform them in sequence, they do it in the proper
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rhythm. Dan (Video 12) and Alona (Video 19) also begin teaching slowly and then accelerating the
rhythm. Finally, Batzi (Video 15) method uses a unique method: he teaches a sequence of movements

and performs each individual movement at a different rhythm. In this way, slowing down and accelerating

the movements appear intermittently in the same sequence of movements.
7. Conclusion

The findings demonstrate that children learn and teach mainly through demonstration and
imitation and intuitively know how to produce the same teaching strategies that have been used over the
years in dance teaching institutions. The findings of the phenomenon of independent teaching-learning
can illuminate meaningful learning processes, and thus independent learners may become helpful teachers
who can provide insights into effective learning. The findings may contribute to the enrichment and
accuracy of teaching strategies in education in general, in various fields beyond dance education. This
paper finds that the media is a gainful arena that allows children to acquire 21*-century digital, creativity,
partnership, and innovation skills.

Further studies can establish and extend this article's findings. These might include examining the
relationships between teaching strategies and the videos' characteristics and features (gender, language,
movement, music) or qualitatively investigating the experiences and the motives of children in
independent learning-teaching. Finally, although the article’s findings are not generalizable, they present

unique perspectives for understanding the independent learning-teaching processes of children.

References

Buchanan, E. A., & Zimmer, M. (2013). Internet Research Ethics. I: Zalta, Edward N. (Red.).

Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting mixed methods research (3rd
ed.). Los Angeles: Sage.

Gillmor, D. (2009). The media’s role in the financial crisis. Talking Points Memo, 23.

Harbonnier-Topin, N., & Barbier, J.-M. (2012). How seeing helps doing, and doing allows to see more:
the process of imitation in the dance class. Research in Dance Education, 13(3), 301-325.
https://doi.org/10.1080/14647893.2012.677423

Henning-Thurau, T., Malthouse, E. C., Friege, C., Gensler, S., Lobschat, L., Rangaswamy, A., & Skiera,
B. (2010). The impact of new media on customer relationships. Journal of Service Research,
13(3),311-330.

Lefebvre, B. (1998). Art and technique, art and teaching. In G. G. Bruni (Ed.) Dance teaching and then
what! Sammeron: GERMS, (pp. 87-89).

Lev On, A., & Cole, O. (2014). Online social networks and purchase decision making. Ministry of
Economy.

Morgenshtern, O., Pinto, 1., Vegerhof, A., Hoffman, T., & Loutaty, S. (2019). Future-oriented pedagogy
2 trends, principles, implications and applications. Retrieved from Publications Division, Ministry
of Education website [in Hebrew]. (2018 version available in English at
https://meyda.education.gov.il/files/Nisuyim/eng_fop2summary.pdf).

O’Brien, D., & Fitzgerald, B. (2006). Digital copyright law in a YouTube world. Internet Law Bulletin,
9(6-7), 711-74.

Rose, G. (2016). Visual methodologies: An introduction to researching with visual materials. Sage.

Scolari, C. A., Masanet, M. J., Guerrero Pico, M. D. M., & Establés, M. J. (2019). Transmedia literacy in
the new media ecology: An international map of teens’ transmedia skills. In: Kalir, J.H. (Ed.)

783


http://dx.doi.org/

https://doi.org/10.15405/epes.22032.77

Corresponding Author: Hershkoviz Michaeli Michal

Selection and peer-review under responsibility of the Organizing Committee of the conference
eISSN: 2672-815X

Proceedings of the 2018 Connected Learning Summit; 2018 Aug 1-3; Cambridge, MA. Pittsburgh
(PA): Carnegie Mellon University; 2019. pp. 244-53.

Shperling, D. (2016). Ethics in the educational research: Basic principles, formal series and institutional
committees. Mofet: Tel Aviv.

Siemens, G. (2005). Connectivism: Learning as network-creation. ASTD Learning News, 10(1), 1-28.

Sims, M., & Erwin, H. (2012). A set of descriptive case studies of four dance faculty members’
pedagogical practices. Journal of  Dance Education, 12(4), 131-140.
https://doi.org/10.1080/15290824.2012.654106

Stevens, C., Malloch, S., McKechnie, S., & Steven, N. (2003). Choreographic cognition. Pragmatics and
Cognition, 11(2), 297-326. https://doi.org/10.1075/pc.11.2.06ste

784


http://dx.doi.org/
https://doi.org/10.1075/pc.11.2.06ste

