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Abstract

This article sheds light on how nonformal learning approach is needed to promote heritage education
within the Romanian and French learning process. Thus, this paper presents findings from a European
study conducted during an Erasmust project on preserving National Heritage. The study aimed at
pointing out the French and Romanian youngsters’ perception about the importance of various outdoor
heritage activities in the context of globalization. A survey research based on mixed research methods
was administered to both Romanian and French pupils. The survey was conducted to collect and analyse
data about the students’ perception of experiencing nonformal education so as to learn about heritage and
different cultures. Data analysis and interpretation were carried out by using Sphinx Lexica program
through a Principal Component Analysis (PCA) method, as a multivariate analysis based on geometric
interpretation of the multiple relationships between the variables to be studied. Thus, relationships
between students’ experiential learning activities, their involvement in a European project and their
interests in studying about national and European heritage were identified. Findings revealed that there is
a students’ strong demand of promoting cross-cultural outdoor learning activities, and further Erasmus+
projects on heritage. Results also inform new curricula developers, and spur further educational research.
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1. Introduction

This article addresses the need of a contextual shift in the European curricula in order to bridge the
gap between school, society and sustainability principles or practices in the Anthropocene Era (Steffen et
al., 2007), whose arrival was announced by Morin (1999), and whom Nicolescu (2016) named The
Panterrorism Era. Hence, educators have to equip students with knowledge, skills and emotional
competencies to help them reach wellbeing and be resilient. Therefore, promoting Progressive Education
for Sustainability is the backbone of the contemporary education success (European Commission [EC],
2019). Or, Heritage Education is one of the key elements for implementing and sustaining Sustainable
Development Goals [SDGs] in Europe, as past and recent research (European Commission, 2017
European Commission, 2019; European Commission, 2021) has shown. However, implementing a
successful heritage education implies a change in the learning strategies. Obviously, the Outdoor
Innovative Learning Environment (OILE) is an experiential learning pathway to the implementation of
National Heritage learning in the curricula. Furthermore, the main EU’s pedagogical tool, pillar of
education policy, and source of funding to promote Outdoor Education (OE) remains the Erasmus+
Programme (EP), which was grounded in 2013. Henceforth, the EC often financially supports the outdoor
learning activities which rely on promoting heritage education via the Erasmus+ project between only
European schools. As a result, the Erasmus+ project, named Preservation of National Heritage through
the eyes of pupils of secondary education (European Commission, n.d.), which emerged from the
partnership between the Romanian Romulus Ladea Fine Arts High School in Cluj-Napoca and the Sainte
Jeanne d’Arc High School in Gourin, France, took place from 2017 to 2019. This project was carried out
together with another three European schools, e.g., a German school, a Hungarian high school, and a
Spanish one, respectively. Hence, key bridges were built between schools across Europe by experiencing

heritage through extracurricular learning activities.

2. Problem Statement

2.1. An overview of the EP

The primordial goal of the EP is to connect students to the real-life experience through rising
awareness on the complexity of the European societies, cultures and civilisations, under the slogan
“Enriching lives, opening minds” (European Commission, 2017). One of the most successful project
implementation approach of the EP is “through non-formal learning activities, which aim at enhancing the
skills and competences of young people as well as their active citizenship” (European Commission, 2017,
p.5).

Therefore, all Erasmus+ courses and learning activities based upon Outdoor Education (OE) are
designed to equip teachers and other education staff with basic educational skills. Thus, educators will be
able to set off a wide range of team building exercises and outdoor knowledge-sharing workshops,
challenging problem-solving games, experiential activities in nature, on school sites, in local parks, as

well as in urban settings (European Commission, 2021).
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As a matter of fact, teaching OE during each Erasmus+ project between schools is a major task
which aims to promote sustainable education by means of a large array of nonformal learning activities as

follows: numerous joint learning, teaching, training activities, students’ travels abroad, extracurricular

leisure activities and out-of-school study trips between peers (European Commission, 2021).

2.2. Epistemological insights into outdoor education. A heritage-based learning approach

Some scholarly studies trace the origins of the concept of OE to different kinds of school trips or
to school camp activities dating from the 19th century. At first, they were organized in Italy, Germany
and France.

Then, OE was in fact implemented worldwide through two school systems. On the one hand, it
was Kurt Hahn’s ingenious idea to create the Outward-Bound School in 1941 (James, 2000). These
schools were designed as survival and practical learning pathways. Their major goals were to teach
youngsters to be honest, helpful to the community, moral and hardworking via coping with real-life
problems. On the other hand, the second outdoor worldwide recognized school system, which stems from
the first one, was called “Expeditionary Learning” (Hanford, 2015, para. 1). The first expeditionary
school was opened in the United States in the nineties.

These outdoor learning activities aimed at “promoting valuable new learning strategies so as to
nurture children learning outcomes” (Theodorou & Karakatsani, 2007, p. 14). This approach is in line
with the theories of learning described by Rousseau (1762), Piaget (1962) or David Kolb (1984).

The term of outdoor education was coined in 2000s, by the Organization for Economic
Cooperation and Development (OECD, 2009). Furthermore, OECD also coined the concept of Innovative
Learning Environments (ILE). Hence, OILE deals with outside areas of the school grounds design in
schools as a way to contribute to improving learning (Afshar & Barrie, 2020), as well as with the open-air
educational contexts. This out-of-school education has plenty of benefits for children’s health (Cosco et
al., 2014), who are “growing up green” in a challenging “outdoor learning environment” (Moore &
Cosco, 2014, p. 168), which belongs to world’s heritage.

From that perspective, both OE and heritage-based education are based on the triad of experience,
community of practice-learning, and a retroactive productive mechanics of co-constructing new
knowledge in the logic of the learning cycle of Kolb (1984). To sum up, formative experiential learning
activities will be prioritized and carried out as special events within specific community of practice
(Verquin Savarieau, 2017). Obviously, OE involves an active learning pedagogy, whose aim is not only
to enrich students’ real-life learning experiences focused on their both social and personal fulfilment
(Bocos et al., 2020), but also to master long-life learning skills in the long-run, i.e., the modern
technological competencies. Thus, “technological developments in highly sophisticated outdoor
“hardware” (Payne & Wattchow, 2008, p. 26) can also be included in our future common heritage
learning subjects.

In short, as previously stated, there are multiple dimensions of OE, which also underpin the

heritage-based education, and in specialize literature it is common to find
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= the natural or ecological outdoor education, including even open-air schools which addresses
children’s “educational and architectural venture in Twentieth-Century Europe” (Chatelet et
al., 2003, p. 3);

= the social OE, which “involves people living together” so as to develop “active citizenship and

participation” (Jeronen et al., 2017, p. 23); and

= the pedagogical engineering perspective of OE, which summarizes the educational main

learning goals of OE, including “specialized areas of learning and transdisciplinary teaching
projects” (Theodorou & Karakatsani, 2007, p. 19).

In the education field, the Romanian Law of National Education (2011) stated that learning in non-
formal contexts should be seen as an “integrated learning in planned activities, with learning objectives,
which do not explicitly follow a curriculum and may differ in duration [...]” (p. 239). Research shows
that nowadays OE is not only seen as an essential part of non-formal education, but it also presents an
interface between informal or even formal education based upon complementarity (Riese & Vorkinn,
2002) inside a complex cultural relationship, as past research (Hannerz, 1992; Nielsen, 1993) has pointed
out. Accordingly, non-formal education encompasses “all actions organized intentionally, systematically,
carried out in an institutionalized framework, but outside the education system, in institutions which do
not have an explicit educational destination® (Bocos & Jucan, 2008, p. 16). These educational actions can
be achieved within the framework of both after-school or extra-curricular programmes through diverse
outdoor learning activities, i.e., field trips, study trips, travels, leisure learning activities, etc. Most of
them can be easily adapted to the heritage education as well. Likewise, learning in the outdoors meets the
need for “mobility projects in the field of education, training and youth [...] workshops, exercises,
debates, role-plays, simulations, outdoor activities, etc.” (European Commission, 2017, p. 13). Moreover,
many educational practices in northern Europe are now relying heavily upon living in the open air
(Rigolon, 2010).

In a nutshell, there are important experiential and collaborative strategies that yield outdoor
learning activities, e.g., adventure and outdoor recreation trips, outdoor expeditions or environmental
trips, as past research (Jeronen et al., 2009; Palmberg & Kuru, 2000) has shown. Several good features of
outdoor learning activities have also been coined in The French Education Code (2020), which is
currently promoting nonformal learning activities, e.g., round-trip journeys, leisure activities, and out-of-
school study trips. Hence, OE will foster both learners’ “creative imagination, creativity, the sense of
responsibility and positive thinking” (Catalano, 2014, p. 548).

In addition, outdoor-based learning may be spontancous or organized and it refers to three main
social settings, which exploit sociological phenomena, as follows: professional milieu, parents’
environment, and the existing phenomena of the public sector, as recent research (Paun, 2017; Suoranta,
2000; Serban, 2014) has demonstrated. Thus, dealing with both heritage learning problem-solving and

real-life problems will also be amplified.
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3. Research Questions

While participating in an Erasmus+ project European, youngsters are being given the opportunity
to both learn about the European transnational identity in diversity, and to break prejudice via
experimenting new outdoor learning pathways.

Therefore, this study mainly aims at identifying and describing the French and Romanian
perception of the useful out-of-school teaching learning methods in contemporary curricula to be
implemented in heritage education.

From this standpoint, the study is guided by the following main research questions:

1. What are the French and Romanian youngsters’ favourite extracurricular outdoor learning
activities?

2. Which kind of outdoor activities in France and Romania are fostering the heritage-based
learning outcomes in the participant students’ view?

3. What kind of relationships are between nonformal activities, participating in an Erasmus+
project and increasing the students’ interest in studying about national heritage?

To get answers to the research questions, we analysed and described the perception of the French
and Romanian students on outdoor learning activities in the heritage learning process, via a European
study survey. This study was based on a survey research design, and it was conducted during an

Erasmus+ project on preserving National Heritage in the school year 2017/2018.
4. Purpose of the Study

This paper investigates the question concerning the perception of heritage education by the French
and Romanian students of secondary education in the light of OE as a pathway to experiential heritage
learning. Hence, the aim of this paper is to identify the French and Romanian students’ need for new
learning activities in the outdoors for promoting heritage education in different learning contexts.

This study explores OE from an ethnographic perspective. Its main aim is to investigate French
and Romanian pupils’ opinions and awareness about practising OE through putting “an emphasis on
understanding the perceptions of the heritage-based learning through outdoor learning activities”. From
this perspective, Cormier (2017) stated that it is in the outdoors that children’s social and cultural
networking through experiencing will be boosted. Thus, pupils will also be taught to live together, and to
break prejudice

Thus, the study survey focuses on finding the European youngsters’ perception of learning about
European cultural identity and diversity via an experiential outdoor learning approach in the context of an
Erasmus+ project. Furthermore, new creative outdoor learning pathways to study more about students’
own national heritage, and that of their European peers are being questioned. The results are targeted to
develop curricula of heritage education in both Romanian and French schools by fostering the outdoor
learning approaches. In addition, insights into the study results can undoubtedly be a starting point for
further educational studies.

In this view, curricula optimization by implementing nonformal heritage education in both

Romanian and French schools is being targeted.
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5. Research Methods

5.1. Main stages of the research

An empirical research based on a mixed research method approach was adopted as a suitable
framework for our study. Thus, students were addressed a complex semi-structured questionnaire which
were filled out anonymously by all European students (No = 579), including both Romanian students (N1
= 104) and French pupils N2 = 104). The items were designed to survey the most important factors
affecting the impact of outdoor education on heritage learning development only in relation to the French
and Romanian groups of students. In fact, in total there were five European high schools involved in the
Erasmus+ project Preservation of National Heritage through the eyes of pupils of secondary education
(European Commission, n.d.) and its research, as follows: a German, a Spanish, a Hungarian, a Romanian
and a French high school, respectively. As for this study, the research population consisted of only 208
French and Romanian students of a total of 579 European students involved in the whole Erasmus+
project study, pupils ages 14 to 18.

The in-house single questionnaire was administered during the month of November 2017 in five
separate locations, i.e., each high school involved in the study. At first, all raw data were collected
centrally in Brittany, France by the French high school. Then, these centrally-collected data were
followed by data analysis on computer processing by using the Sphinx Lexica software in 2018. This
research phase consisted of quantifying and analysing data via the use of PCA, which is a statistical
method of geometric interpretation. Next, the main survey research findings were presented to the
European project participants. Finally, there was an interpretation of the main research results. These
findings were supposed to shed light on the main research hypotheses, which only cover the French and

Romanian participating pupils in the project. In fact, they constitute the main research sample.

5.2. Methods

PCA is a variant of sparse correspondence analysis which is based on geometric interpretation,
according to the specialized literature. Therefore, PCA is primarily focused on finding relationships
between different nonformal activities, between participating in an Erasmus+ project and interests in
studying about national and European in this study. Thus, a mixed methods approach of both quantitative
and qualitative data was integrated to obtain a triangulation perspective, and to gain more in-depth
insights into refined understanding of the targeted phenomenon (Creswell, 2014).

It has been emphasized that PCA is a multivariate method of analysing a data table which contains
information from the study survey in our case, whose observations rely on multiple “inter-correlated
quantitative dependent variables” (Abdi & Williams, 2010, p. 433). Similar patterns, as well as multiple
variables — regarded as principal components - are represented at first as points in maps. Then, all
quantitative or qualitative correspondence analyses handle heterogenous variables which are graphically
visualised. Consequently, Liu et al. (2020) reported that this technique is featured as a statistical and
graphical method of data analysis focused on dimension reduction. Furthermore, PCA is seen as “as an

optimal solution for a lot of apparently different problems” (Abdi & Béra, 2014, p. 275), especially due to
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the maximization of the variance of the factor scores and to minimization of information loss (Greenacre,
1984). Given the factor scores of the observations and variables, correspondent maps and visual graphs
can be then displayed, and the connexions between variables can be visualized as homogenous factors or
components with the same variance, as important research (Abdi & Béra, 2014; Saporta & Niang, 2006)
has shown.

The major advantage of this technique in terms of validity is due to the use of “cross-validation
techniques” such as “bootstrap and the jack-knife”, which extract the vital information from the table and
make it visual according to the distributional equivalence principle (Abdi & Béra, 2014, p. 279).
According to some recent research (Liu et al., 2020), another advantage of PCA is to make the
interpretation of the principal components easier. However, the main disadvantages of this method are the
following: the difficult choice of non-zero and, in terms of components, some loss of orthogonality (Liu
et al., 2020).

Furthermore, new principal components emerge from the linear combinations of the original
variables. Their values, are in fact components (coordinates) or dimensions, which “are called factor
scores, these factors scores can be interpreted geometrically as the projections of the observations onto
the principal components” (Abdi & Williams, 2010, p. 436).

In this study, PCA analyses have been essentially carried out by crossing the preliminary results
and variables with other heritage and outdoor influential factors and interpretation of new results. The
main issues which have been analysed using the PCA method are concerned with finding connexions
between multiple variables. Thus, relationships between nonformal and informal activities, cultural and
heritage-based learning outdoor learning experiences, and French and Romanian students’ interest in

participating in an Erasmus+ project on European heritage are being examined.
6. Findings

Recent educational research has shown that OE is first and foremost an experiential learning
discipline, which leads to the "internalization of the learning situation, personal experience generated by a
learning situation, experience that can be objectified in changes in cognitive, affective or psychomotor
structures” (Bocos et al., 2016, p. 175).

On the one hand, OE is currently reflected in education as a crucial recreational learning tool, as
relevant research (Nielsen, 1993; Riese & Vorkinn, 2002) has demonstrated. For instance, there are many
French and Romanian national green extra-curricular projects, whose aim is to teach students to preserve
natural heritage, i.e., the national OE project “Let’s do it Romania”.

On the other hand, it is a mixture of nature and culture that is highlighted through OE. According
to Payne and Wattchow (2008), trips, expeditions, and other journeys in culture and nature, are attractive
and efficacy elements to boost pupils’ OE learning skills. While exploring these valuable representations
of “nature and cultural images of what it is like to be in nature” (Payne & Wattchow, 2008, p. 26),
heritage skills may also be gained.

Henceforward, recent research (Du Bois-Reymond, 2011; Payne & Wattchow, 2008) has yielded
evidence that OE is a way of boosting students’ respect both for their national identity and for cultural

otherness via fostering their reflection on cultural, and technological appearances. Consequently, OE
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meets the needs of heritage education, given that they both are “anthropocentric in their focus on the self
and/or [...] national pride, taming of the wild and civilizing of the other” (Payne & Wattchow, 2008, p.
26).

Furthermore, it has been emphasized that OE often “circumscribes the learning activities organized
under the guidance of teacher [...] in cultural locations (theatres, cinemas, museums etc.)” (Catalano,
2014, p. 547) in conjunction with the informal education (Law of National Education, 2011).

In addition, there are mainly two types of OE travel to be carried out in the French educational
system: school organized study trips or tours in the after school or informal learning contexts, and
extracurricular journeys. The latter type is usually planned only during the students’ leisure-time, as an
autonomous learning pathway (French Education Code, 2020).

According to the specialized instructions for reading a PCA that scholarly work (Biderbost, 2018;
Prashant, 2018) has recommended, this analysis is focused on crossing the hypotheses and interpretation
of the results. Thus, in order to read the Figure 1 below, Biderbost (2018) points out the following
instructions for reading a PCA as follows:

 Acute angle indicates a positive correlation (more of one = more of the other).

* Right angle at 90 ° means that there is no correlation between these elements.

* Obtuse angle (> 90 °) illustrates a negative correlation (more of one = less of the other).

* The longer the radius (therefore closer to the correlation circle) is, the more important this
variable will become.

Firstly, to get answers to the research questions we aimed to identify relationships between many
nonformal activities such as travelling abroad, interrelated to variables featuring other OE activities, i.e.,
students’ leisure activities, and European extracurricular heritage learning projects. Furthermore, specific
cross-comparisons with other variables have been conducted, e.g., the importance of national heritage to
the students, their preference in terms of leisure activities, and their desire to be fully involved in further
Erasmus+ projects to study more about heritage. Then, the results were analysed. Finally, the resulting

deductions and conclusions have been discussed.

6.1. Learning heritage through travelling abroad

The PCA analyses, which are visualized in the two graphs presented in Figurel and Figure 2
below, are graphical representations of French and Romanian pupils’ perceptions of the role of travelling
abroad in learning about heritage through OE. The two graphs presented below (see Figure 1 and 2) take
on all their importance for these aspects. In addition, the graphs have been composed by cross-tabulating
the following variables: pupils’ sex, their weekend’s main activities, students’ opinion on intangible
heritage, and their concept of culture, as well as the number of their journeys abroad. The analyses
eliminated these non-, or little-, significant variables. The presence of the acute angle between the
targeted components in the Figure 1 and 2 below from both the French and Romanian students’
perspective shows a positive correlation between the variables aimed at. Thus, a large majority of the two
countries’ participating students in the Erasmus+ project agree that the more students are travelling
abroad, the more they are committed to learn about heritage at school (see Figure 1 and 2 below).

Moreover, as shown in Figure 1, according to the Erasmus+ reports of the EC (Commission Européenne,

240


http://dx.doi.org/

https://doi.org/10.15405/epes.22032.23
Corresponding Author: Mihaela-Gabriela Cosma Onet

Selection and peer-review under responsibility of the Organizing Committee of the conference

eISSN: 2672-815X

2019), travelling abroad can enhance the knowledge about the culture of otherness in French pupils’ view,

who also want more school-grounded learning activities. Thus, this OE provides pupils with cultural and

technical insights into the principles of the experiential heritage-based learning.

Tha number of th
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Leaming more about her

e numbet of Ty, jmowladef of foreizn cultures
vels abroad The mmpact of globalization

Lenght of time

in heritage

af school
The knowlafee about our courgs
abroad

sl

The graph shows the position of the 10 new variables regarding the impact of various
learning activities on the importance of heritage education
61 French students’ surveys were not taken into account given the lack of at least one
answer to each question which is reffered to as an acceptance criteria

41.40% of the variance 1z explained through a two-axis representation model of the

coordinate plane

This figure iz bazed upon the coded data analysiz of the strata size representative of the

French students” group (n=108)

The French students” sample distribution 13 shown in tabel "Country of residence’ in this

study az a caption “34: France’.

Figure 1. Correlation between the importance of heritage and outdoor learning: French students’ views
Note: Adapted from Reports 1 and 2 on the ERASMUS+ project concerning the five
participant countries youngsters’ perception of National Heritage, by M.-A. Biderbost, 2018,
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https://ec.europa.eu/programmes/erasmus-plus/project-result-content/02a46b01-c308-4a9d-
ba3f-3526c4521323/rapport%20interm%C3%A9diaire-compressed%20(5).pdf

In contrast, this OE activity only foster the learning of foreign languages for the Romanian pupils,
who definitely need more extra-curricular learning activities (see Figure 2 below). Notwithstanding, both
French and Romanian students want to travel in order to learn much more about heritage. Undoubtedly,
they need outdoor heritage learning activities, because travelling is obviously to them a genuine

“spontaneous learning” (Bocos & Jucan, 2008, p. 16).

The nomber of The number of
the most apoken travels abroad
foreien | 5

e The impact of

globalization

The importance of
other cufftures heritage
Lenght of time in

heritage \\

The knowledgd showt
our country abpoad

The knowledge

The graph zhows the position of the 10 new variables regarding the impact of various
learning activities on the importance of heritage education

5 Fomanian students’ surveys were not taken into account given the lack of at least one
answer to each question which is reffered as an acceptance criteria

38,80% of the variance iz explained through a two-axis representation model of the
coordinate plane

This fizure is based vpon the coded data analysis of the strata size representative of the
Fomanian students’ group

(n=10T)

The Fomanian students’ sample distribution is shown in tabel "Country of residence.” in
this study as a caption “36: Romania’.
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Figure 2. Correlation between the importance of heritage and outdoor learning: Romanian students’
views Note: Adapted from Reports 1 and 2 on the ERASMUS+ project concerning the five
participant countries youngsters’ perception of National Heritage, by M.-A. Biderbost, 2018 ,
https://ec.europa.eu/programmes/erasmus-plus/project-result-content/02a46b01-c308-4a9d-
ba3£526c4521323/rapport%20interm%C3%A9diaire-compressed %20(5).pdf

In a nutshell, these PCAs confirm one element of the hypotheses which has been put forward:
there is a strong link between the number of travels made abroad and the fact of knowing our country
abroad (there is an acute angle between the two variables). In other words, the more students travel
abroad, the more their own country and national heritage are known abroad. To them, travellers are

therefore real ambassadors of their country.
6.2. Outdoor learning activities and heritage education through entertainment

Obviously, new generations are much more interested in technological out-of-school learning
activities, given the importance of the newest forms of entertainment on the Internet and in the media. As
Figure 3 below illustrates, cross-tabulation between our question research no. 20 (about students’ leisure
activities on weekends) and question no. 22 (about students’ favourite journeys) has been fruitful. Hence,
it is easy to notice that video games and “other” activities appear to be prioritized by the youngsters
during their spare time. These leisure activities are in fact new forms of recreational out-of-school
activities of today's youth. Thus, both analysed categories of French and Romanian youngsters’ outdoor
free time activities definitely represent important findings. Accordingly, leisure activities can be seen as
further pedagogical strategic outdoor learning activities to be creatively exploited in order to make pupils

acquire heritage learning competencies (see Figure 3).

20. Leisure activities over the weekend & 12 Students' favourite types of journeys

20 Concert 20 Other 20 Video 20 Cycling 20 Billiards 20 Movie 20 Archery 20 A 20Craft 20 City 20 Folk 20 Educational 20
(pop. rock, activities games madein  games famous  workshops tour race dance musenm
other your painter’s activities
activities) country exhibition
== 22 Adventore and backpack o= 22 Organized guided tours
22 Concerts or festivals 22 Discovery of population and their lifestyle
== 22 Exhibitions and museums =21 Sports
wfps 22 Shows and cultural events (except for concerts and festivals) <« 22 Internships, studies
o= 22 Seaside holidays 22 City sightseeing
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Figure 3. Students’ preferred leisure activities on weekends and favorite travels Note: Adapted from
Reports 1 and 2 on the ERASMUSH+ project concerning the five participant countries
youngsters’ perception of National Heritage, by M.-A. Biderbost, 2018,
https://ec.europa.eu/programmes/erasmus-plus/project-result-content/02a46b01-c308-4a9d-
ba3f-3526¢4521323/rapport%20interm%C3%A9diaire-compressed%20(5).pdf

It can be noticed in Figure 3 above that there are a few emerging types of students’ favourite out-
of-school journeys and leisure activities on weekends on the outskirts. As for the pupils’ preferences in
terms of hobbies, it is clear that the following activities were mostly appreciated: concerts or festivals,
adventure and backpacking, discoveries of populations and their lifestyles, going to exhibitions and
museums. In addition, there is also a strong relationship between the OE and the informal learning
context, because they are two sides of the same coin. Thus, informal education refers to the systematic
and cumulative aspects of learning linked to everyday collaborative experiential learning (Festeu &
Humberstone, 2006). Obviously, this informal learning approach also refers to some quasi-instructional
OE background i.e., an Erasmus+ project framework, including planned mobility trips and thematic visits,
as research (Calamel, 2012; Torkos & Roman, 2019) has revealed. When youngsters leave their country,
they are rather intrinsically motivated by going to the sea, by being involved in adventurous trips, and by
city sightseeing. In fact, this students’ keen awareness of their interests in this outdoor heritage learning

activities coincides exactly with their innate anthropological and cultural sensibility (Somé, 2017).

6.3. Relationships between OE, the Erasmus+ programme and the heritage-based learning

As shown in Table 1 below, French and Romanian youngsters are quite interested in participating
in the EP, especially via outdoor projects and learning, teaching, training activities, when compared to
their other European peers. Hence, approximately two thirds of the Romanian participating students, and
more than 60% of the French ones are willing to take part in the outdoors activities of the Erasmus+
project, i.e., the learning mobilities across Europe. In short, taking part in these international OE activities
allows them to learn more about their own heritage and that of their pairs from hands-on experience than
they did at school. Thus, it is through some Erasmus+ projects on culture and national heritage that they
can gain more heritage learning outcomes. According to Dewey (1938/1963, 1915/1966), OE fosters
learner-centred education, as well as both pupils’ collaborative learning pathways. Furthermore, it is
obvious that Romanian pupils are much more eager to be involved in Erasmus+ projects, which may
feature not only an original kind of classroom ethnography (Stan & Humberstone, 2011), but also heritage
labs in naturalized settings (Moore & Cosco, 2014; Savoye, 2003).

One explanation of their commitment to this kind of OE might be their belief that these
collaborative educational exchanges between European schools are fostering the knowledge about the
Romanian cultural heritage, and its universal traditions orally transmitted (see Figure 2). In other words,
the more the Romanian students participate in an EP, the more they learn about Romanian national
heritage. Hence, according to the Romanian pupils this project-based learning could implicitly lead to be

better known abroad.
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Table 1. Participating interest in the ERASMUS+ programme

Total number of

Country of residence Yes (%) No (%) participants
France 60,4 37,7 104
Romania 71 26,2 104
Hungary 51,8 47,7 113
Germany 58,8 41,2 97
Spain 75,5, 25,5 100
TOTAL 33,2 57,9 518

Note. Percentages were calculated from valid data. Khi 2 =19,35, 1-p=99, 93%, V de Cramer=3,34 Adapted from Reports I and 2
on the ERASMUS+ project concerning the five participant countries youngsters’ perception of National Heritage, M.-A. Biderbost,
2018, p. 54. Retrieved from https://ec.europa.eu/programmes/erasmus-plus/project-result-content/02a46b01-c308-4a9d-ba3f-
3526c4521323/rapport%20interm%C3%A9diaire-compressed%20(5).pdf

However, there are only 25,5 % of Romanian students and 37, 7% of French students who don’t
want to be part of this kind of out-of-school European program (see table 1). This is mostly due to some
parents’ reluctance to let their children travelling abroad or, also probably caused by their lack of solid

knowledge of the Erasmus+ programme rules and conditions.

7. Conclusion

This article has explored the French and Romanian pupils’ perception of the main outdoor learning
activities as a useful way to gain heritage learning outcomes via an Erasmus+ study survey. By taking
control over the curriculum design, and by creating new collaborative Erasmus+ projects between the
French and Romanian schools in the future, teachers will enable pupils to experience cultural, natural and
technological life challenges while learning about heritage through OE. Hence, both French and
Romanian students can gain heritage learning outcomes. They can deal with the challenges of the
contemporary society.

All in all, the main takeaway messages of this study are very meaningful. First, there is a students’
strong demand of promoting cross-cultural outdoor learning activities, and of participating in further
Erasmus + projects on heritage. Accordingly, French and Romanian teachers’ awareness to prioritize
extracurricular learning activities in order to boost heritage-based competencies has been raised. Then, the
EP approach can also bring development benefits to school environments through international
collaboration. Finally, students can acquire heritage competencies in the outdoor, they develop a sense of
belonging so as to understand European cultural identities, as clear learning pathways to well-being in

education.
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